N ber

Copyright © 2001 by Mayfield Publishing Company

All rights reserved. No portion of this book may be reproduced in any form or by any means
without written permission of the publisher.

Library of Congress Cataloging-in-Publication Data
Women’s voices, feminist visions : classic and contemporary readings /
[edited by] Susan M. Shaw and Janet Lee.
p- cm
Includes bibliographical references and index.

ISBN 0-7674-1814-X

1. Women's studies. 2. Feminism. I Shaw, Susan M. (Susan Maxine), 1960 -
II. Lee, Janet, 1954 -
HQ1180.W689 2001
305.42—dc21 00-065379

Manufactured in the United States of America
10 9 8 7 6 5 4 3 2

Mayfield Publishing Company
1280 Villa Street
Mountain View, California 94041

Sponsoring editor, Serina Beauparlant; production editor, Carla White Kirschenbaum;
manuscript editor, Jennifer Gordon; text designer, Joan Greenfield; cover designer,
Jeanne Schreiber; art editor, Rennie Evans; manufacturing manager, Randy Hurst; photo
researcher, Brian Pecko; signing rep, Simone Rico. The text was set in 10/12 Book Antiqua
by G&S Typesetters and printed on 45# Chromotone Matte by Banta Book Group.

Cover image: Judith Rothschild. Interior, 1970. Oil on canvas. 40 X 60.5 in. Gift of The Judith
Rothschild Foundation, 1999. Photo © The Phillips Collection, Washington, D.C.

Photo Credits: p. 8, © Corbis; p. 53, © Bettmann /Corbis; p. 113, © AFP/Corbis; p. 150,

© Corbis; p. 186, © Bettmann /Corbis; p. 230, © Bettmann /Corbis; p. 273, Courtesy National
Council of Jewish Women; p. 311, Courtesy Dawn M.C. Cuellar; p. 366, © Jane Scherr; p. 397,
Photo © J. Cleland, Courtesy Phyllis Lyon and Del Martin; P. 438, © Peter Turnley/Corbis;
p- 488, Library of Congress; p. 525, © Neil Preston/Corbis

LSS




120 Chapter Thte. | Learning Gender in a Diverse Society

“You're a what?” the lady exclaimed angrily.
“You're a little b-r-a-t, you mean!

“But little girls mustn't hit little Xes, either!”
said X, retrieving the shovel with another polite
smile. “What good does hitting do, anyway?”

X’s father, who was still holding his breath,
finally let it out, uncrossed his fingers, and
grinned back at X.

But then it was time for X to start school. The
Joneses were really worried about this, because
school was even more full of rules for boys and
girls, and there were no rules for Xes. The
teacher would tell boys to form one line, and
girls to form another line. There would be boys’
games and girls’ games, and boys’ secrets and
girls’ secrets. The school library would have a
List of recommended books for girls, and a dif-
ferent list of recommended books for boys.
There would even be a bathroom marked BOYS
and another one marked GIRLS. Pretty soon
boys and girls would hardly talk to each other.
What would happen to poor little X?

Nobody in X's class had ever known an X be-
fore. What would they think? How would X
make friends?

You couldn't tell what X was by studying its
clothes—overalls don't even button right-to-
left, like girls’ clothes, or left-to-right, like boys’
clothes. And you couldn’t guess whether X had
a girl’s short haircut or a boy’s long haircut.
And it was very hard to tell by the games X
liked to play. Either X played ball very well for
a girl or played house very well for a boy.

Some of the children tried to find out by ask-
ing X tricky questions, like “Who's your fa-
vorite sports star?” That was easy. X had two
favorite sports stars: a girl jockey named Robyn
Smith and a boy archery champion named

Robin Hood. Then they asked, “What's your fa-
vorite TV program?” And that was even easier.
X’s favorite TV program was ” Lassie,” which
stars a girl dog played by a boy dog.

When X said that its favorite toy was a doll,
everyone decided that X must be a girl. But
then X said that the doll was really a robot, and
that X had computerized it, and that it was pro-

grammed to bake fudge brownies and then
clean up the kitchen. After X told them that,
the other children gave up guessing whatX was.
All they knew was they’d surelike tosee X'sdoll.

After school, X wanted to play with the other
children. “How about shooting some baskets in
the gym?” X asked the girls, But all they did
was make faces and giggle behind X's back.

“How about weaving some baskets in the
arts and crafts room?” X asked the boys. But
they all made faces and giggled behind X's
back, too.

That night, Ms. and Mr. Jones asked X how
things had gone at school. X told them sadly
that the lessons were okay, but otherwise
school was a horrible place for an X. It seemed
as if the Other Children would never wantan X
for a friend.

X liked being itself. But X cried a lot that
night, partly because it felt afraid. So X’s father
held X tight, and cuddled it, and couldn’t help
‘crying a little, too. And Xs mother cheered
them both up by reading an Xciting story about

an enchanted prince called Sleeping Hand-

some, who woke up when Princess Charming
kissed him.

The next morning, they all felt much better,
and little X went back to school with a brave
smile and a clean pair of red-and-white
checked overalls.

There was a seven-letter-word spelling bee
in class that day. And a seven-lap boys’ relay
race in the gym. And a seven-layer-cake baking
contest in the girls’ kitchen corner. X won the
spelling bee. X also won the relay race. And X
almost won the baking contest, except it forgot
to light the oven. Which only proves that no-
body’s perfect.

One of the Other Children noticed some-
thing else, too. He said: “Winning or losing
doesn't seem to count to X. X seems to have fun
being good at boys’ skills and girls’ skills.”

“Come to think of it,” said another one of the
Other Children, “maybe X is having twice a5
much fun as we are!”

So after school that day, the girl who beat X
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at .the llJaking contest gave X a big slice of her
prizewinning cake. And the boy X beat in the
relay race asked X to race him home.

From then on, some really funny things be-
gan to happen. Susie, who sat next to X in class
suddenly refused to wear pink dresses tc;
school any more. She insisted on wearing
red-and-white checked overalls—just like X’s.
Overalls, she told her parents, were much bet-
ter for climbing monkey bars.

Then Jim, the class football nut, started
wheeling his little sister’s doll carriage around
the. football field. He’d put op his entire football
uniform, except for the helmet. Then he’d put
the helmet in the carriage, lovingly tucked un-
fier an old set of shoulder pads. Then he’d start

jogging around the field, pushing the carriage
and singing “Rockabye Baby” to his football
he}met. He told his family that X did the same
thing, so it must be okay. After all, X was now
the team’s star quarterback.
' Susie’s parents were horrified by her behav-
ior, and Jim’s parents were worried sick about
him. But the worst came when the twins, Joe

and Peggy, decided to share everything with
each other. Peggy used Joe's hockey skates, and
his microscope, and took half his newspaper
route. Joe used peggy’s needlepoint kit, and her
gookbooks, and took two of her three baby-
sitting jobs. Peggy started running the lawn
mower, and Joe started running the vacuum
cleaner.

Their parents weren’t one bit pleased with
Pe.ggy’s wonderful biology experiments, or
wqth Joe’s terrific needlepoint pillows. They
didn't care that Peggy mowed the lawn better,
and that Joe vacuumed the carpet better. In fact:
they were furious. It's all that little X’s fault,
'thf:y agreed. Just because X doesn’t know what
it is, or what it’s supposed to be, it wants to get
everybody else mixed up, too!

Peggy and Joe were forbidden to play with X
any more. So was Susie, and then Jim, and then
all the Other Children. But it was too late; the
Other Children stayed mixed up and happy
and free, and refused to go back to the way
they’d been before X.

READING 18

The Social Construction of Gender

Judith Lorber

Talkjng about gender for most people is the
equivalent of fish talking about water. Gender
Is so much the routine ground of everyday ac-
tivities that questioning its taken-for-granted
assumptions and presuppositions is like think-
ing about whether the sun will come up.! Gen-
der is so pervasive that in our society we as-
sume it is bred into our genes. Most people find
it hard to believe that gender is constantly cre-
ated and re-created out of human interaction

out of social life, and is the texture and order oé
that social life. Yet gender, like culture, is a hu-
man production that depends on everyone

constantly “doing gender” (Wes i -
crhed g g (West and Zimmer
' And everyone “does gender” without think-
ing about it. Today, on the subway, I saw a well-
dressed man with a year-old child in a stroller.
Yesterday, on a bus, I saw a man with a tiny
?aby in a carrier on his chest. Seeing men tak-
ing care of small children in public is increas-
ingly common—at least in New York City. But
bot.h men were quite obviously stared at—and
smiled at, approvingly. Everyone was doing
gender—the men who were changing the role
of fathers and the other passengers, who were
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applauding them silently. But there was more
gendering going on that probably fewer people
noticed. The baby was wearing a white cro-
cheted cap and white clothes. You couldn't tell
if it was a boy or a girl. The child in the stroller
was wearing a dark blue T-shirt and dark print
pants. As they started to leave the train, the fa-
ther put a Yankee baseball cap on the child’s
head. Ah, a boy, I thought. Then I noticed the
gleam of tiny earrings in the child’s ears, and as
they got off, I saw the little flowered sneakers
and lace-trimmed socks. Not a boy after all.

Gender done.

For the individual, gender construction
starts with assignment to a sex category on the
basis of what the genitalia look like at birth.2
Then babies are dressed or adorned in a way
that displays the category because parents don't
want to be constantly asked whether their baby
is a girl or a boy. A sex category becomes a gen-
der status through naming, dress, and the use
of other gender markers. Once a child’s gender
is evident, others treat those in one gender dif-
ferently from those in the other, and the chil-
dren respond to the different treatment by feel-
ing different and behaving differently. As soon
as they can talk, they start to refer to themselves

as members of their gender. Sex doesn’t come
into play again until puberty, but by that time,
sexual feelings and desires and practices have
been shaped by gendered norms and expecta-
tions. Adolescent boys and girls approach and
avoid each other in an elaborately scripted and
gendered mating dance. Parenting is gendered,
with different expectations for mothers and fa-
thers, and people of different genders work at
different kinds of jobs. The work adults do as
mothers and fathers and as low-level workers
and high-level bosses, shapes women’s and
men'’s life experiences, and these experiences
produce different feelings, consciousness, rela-
tionships, skills—ways of being that we call
feminine or masculine.® All of these processes
constitute the social construction of gender.

To explain why gendering is done from
birth, constantly and by everyone, we have to
look not only at the way individuals experience
gender but at gender as a social institution. As
a social institution, gender is one of the major
ways that human beings organize their lives.
Human society depends on a predictable divi-
sion of labor, a designated allocation of scarce
goods, assigned responsibility for children and
others who cannot care for themselves, com-
mon values and their systematic transmission
to new members, legitimate leadership, music,
art, stories, games, and other symbolic produc-
tions. One way of choosing people for the dif-
ferent tasks of society is on the basis of their
talents, motivations, and competence—their

demonstrated achievements. The other way is
on the basis of gender, race, ethnicity—as-
cribed membership in a category of people. Al-
though societies vary in the extent to which
they use one or the other of these ways of allo-
cating people to work and to carry out other re-
sponsibilities, every society uses gender and
age grades. Every society classifies people as
“girl and boy children,” “girls and boys ready
to be married,” and “fully adult women and
men,” constructs similarities among them and
differences between them, and assigns them to
different roles and responsibilities. Personality
characteristics, feelings, motivations, and am-
bitions flow from these different life experi-
ences so that the members of these different
groups become different kinds of people. The
process of gendering and its outcome are legit-
imated by religion, law, science and the soci-
ety’s entire set of values.

GENDER AS PROCESS, STRATIFICATION,
AND STRUCTURE

As a social institution, gender is a process of
creating distinguishable social statuses for the
assignment of rights and responsibilities. As
part of a stratification system that ranks these
statuses unequally, gender is a major building
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block in the socia] stru i
ctures built -
equal statuses. o fhese un
As a process, gender
, creates th i if-
fgrepces that define “woman” and ”fnzgc’l’allnig
cial interaction throughout their lives, individ-

uals learn what s expected, see what is

. Gendered patterns of interaction i
thlonal layers of gendered sexualiat;q‘;:;feilc::
Ing, and work behaviors in childhood, adoles-
cence, and adulthood. Gendered n01:ms and
expectations are enforced through informal
sanctions of gender-inappropriate behavior by
pzzs and b punishment or threat of
havior deviate—t:loizLuflr o s !

or_deviate rom socially impo
sﬁdﬂdﬁfonmmm\m"\”i ed

As part of a stratification s
ranks men above womj:;aof the};sai?’raﬁznaij
class. Women and men could be different but
equal. In practice, the Pprocess of creating differ-
ence dgpends to a great extent on differential
}e‘valuanog. x The dominant categories are the
€gemonic ideals, taken so for ted as the
way things should be that white is nof ordinar-
'y tought of as a race, middle class as 3 class
Of Ien as a gender. The characteristics of these
categories define the Other as that which lacks
the valuable qualities the dominants exhibit
Ina gender-stratified society, what men do is
:sually valued more highly than what women
tl‘o because men do it, even when their activi-
€s are very similar or the same. In different re-
gions 'of southern India, for example, harvest-
lxgmnc,e is melrlfs work, shared work, or
Wom::s'tw'ork: Wherever a task is done by
N it is consn:.lered easy, and where it
o one by [men] it is considered difficult”
1 c1gm:her 198.8, 104). A gathering and hunting
o l;esty’s survival usually depends on the nuts,
WOme’n'asn? smﬂ animals brought in by the
e oraging trips, but when the men’s
1 successful, it is the occasion for a cele-
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bration. Conversely, because they are the supe-
f:jqr group, thte men do not have to do the
irty work,” such as housework; the most in-

ferior group does jt al
color (Palmer 1989). ©oually poor women of

When gender is a major component of
It:rssed inequality, Fhe devalueéJ gendersslt;i/ce
power, prestige, and economic rewards
than the valued genders. In countries that dis-
courage gender discrimination, many majo
roles are still gendered; women still do most}o;
the' domfesﬁc labor and child rearing, even
while doing full-time paid work; women and
men are segregated on the job and each does
yvork considered “ appropriate”; women’s work
1s usually paid less than men’s work. Men domi-
nate the positions of authority and leadershi
tul:r gloverr;[ment, the military, and the Jaw: cuf
roductions, religi :
men,s};n . religions, and sports reflect
In societies that create the grea
difference, such as Saudi Arabgi:, vt\fcs);iim::
k.e;.at out of sight behind walls or veils, have no
civil rights, and often create a cultural e;nd emo-
ho@ world of their own (Bernard 1981). But
éven 1n societies with less rigid gender bo;md-
aries, women and men spend much of their
time with people of their own gender because
of th.e way work and family are organized. This
spatial separation of women and men .rein-
force.s g.endered differences, identity, and ways
of thinking apd behaving (Coser 1986). Y
) Gend(le'r nequality—the devaluation of
vomen™ and the social domination of
‘men —.has social functions and social his-
tory.'It Is not the result of sex, Pprocreation,
physplogy, anatomy, hormones, or genetic
prefhspositions. Itis produced and maintained
by identifiable socia] processes and built into
.the general social structure and individual
1dept1t1es deliberately and purposefully. Th
social order as we know it in Western so}c].ietiee
1S organized around racial, ethnic, class anj
gender Inequality. I contend, therefore , that
the continuing purpose of gender as a mcleern
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social institution is to construct women as a
group to be the subordinates of men as a group-

THE PARADOX OF HUMAN NATURE

To say that sex, sexuality, and gen_der are all so-
cially constructed is not to minimize their social
power. These categorical imperatives govern
our lives in the most profound and pe;vasxy;
ays, through the social experiences and soct
:)vra};tices ofg what Dorothy Smith calls the
“ eyerday/evernight world” (1990,- 3‘.1—57). The
paradox of human nature is that it is u'lways a
manifestation of cultural meanings, gocxal rela-
tionships, and power politics; “not biology, but
culture, becomes destiny” (J. Butler 19?0, 8).
Gendered people emerge not from physxolo.gy
or sexual orientations but from the exigencies
of the social order, mostly, from the need fqr a
reliable division of the work of food,prodgctlon
and the social (not physical) reprgductlon qf
new members. The moral imperatives of reli-
gion and cultural representations guard the
boundary lines among genders and ensure that
what is demanded, what is permitted, and
what is tabooed for the people in each gender. is
well known and followed by most (C. Davies
1982). Political power, control of scarce re-
sources, and, if necessary, violence uphc?ld the
gendered social order in the face of resistance
and rebellion. Most people, however, vo.lun.tar-
ily go along with their society’s prescriptions
for those of their gender status, be;ause th.e
norms and expectations get built into their
sense of worth and identity as [the way we]
think, the way we see and hear and speak, the
way we fantasy, and the way we feel.

There is no core or bedrock in human nature
below these endlessly looping processes of the
social production of sex and gender, s.elf a.nd
other, identity and psyche, each of which is a
“complex cultural construction” (J. Butler 1990,
36). For humans, the social is the natural. . . .

NOTES

1. Gender is, in Erving Goffman’s words, an asp.ect
of Felicity’s Condition: “any arrangement whx;he
leads us to judge an individual’s . . . a.cts not to :
a manifestation of strangeness. Behind Fehatyf
Condition is our sense of what it is to be sane -
(1983:27). Also see Bem 1993; Frye 1983, 17-40;

ffman 1977.
gocases of ambiguity in countries with modern
medicine, surgery is usually performed to make
the genitalia more clearly male or female. '
3. See J. Butler 1990 for an analysis of how doing
gender is gender identity.
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READING 19

The Plurality of Gender-Based Realities

Virginia Sapiro

In complex societies marked by stratification
and gender divisions of labor, the sex/gender
system is composed of a plurality of gender-based
stereotypes and expectations that depend on
other aspects of social position and identity. . . .
[T]here may be a central, widely unattainable
ideal that can be met only by women with the
highest status, but the dominant society also
develops stereotypes and expectations aimed
specifically at women in different social posi-
tions. Despite the great variety of American In-
dian communities and the many different roles
women play in those communities, White
American society historically imagined Native
American women either as silent, oppressed,
laboring squaws or as romantic and noble
princesses, described in the popular stories of
Pocahontas. African-American women came to
be characterized as either promiscuous, earthy
women who could be used as beasts of burden,
or as Mammy, a loyal member of a White
household with a special knowledge of nature
and children. The late 20th century has added
another African-American female figure: the
welfare cheat, placing burdens on the system
through having uncontrollable numbers of
children for whom she cannot care or provide.
Esther Ngan-Ling Chow has offered further
examples from the stereotyped views of Asian-
American women, defined in a variety of closely
related roles: Suzie Wong, geisha, picture bride,
and sexpot. In each case, the definition of the
Asian-American woman depends on both race
and sex. These stereotypes often come together
with colonialist myths, fostering male fantasies
that serve as the basis of the frightening racial-
ized sexual harassment that Asian-American
Women receive. As a result, Asian-American
women find themselves victims of education

and employment discrimination despite the
popular image of being the model minority.
Jewish women have their choice of stereotypes:
the domineering, stifling “Jewish mother,” or
the bitchy, self-centered “Jewish princess.”
Neither gender nor race nor ethnicity alone
1s sufficient to understand most women's situa-
tion. In each case, scholars have noted, the spe-
cial characters of the stereotypes are not just
accidents. These stereotypes serve the ideologi-
cal needs of both an androcentric structure of
power relations and the racial /ethnic structure
of power by not just describing these power re-
lations but justifying them. The cast of subcul-
turally differentiated female characters could
be extended indefinitely by turning to depic-
tions based on other ethnic/racial groups or
on socioeconomic class, sexuality, geographic
region, or other aspects of sociocultural diver-
sity. Lillian Faderman and Donna Penn, among
others, have written about the historical devel-
opment of stereotypes of lesbian women dur-
ing the 20th century, including the pervasive
view that lesbians can either be categorized as
“butch,” in which case they are hypermascu-
line predators of other women, or “femme,” the
feminized victim who might be rescued from
homosexuality if the right man came along. The
construction of female (and male) gender is
also partly determined by region, as in the case
of the Southern belle, the Boston “bluestock-
ing,” the “gentle tamer” of the West, the
“madonna of the Plains,” or the “tall woman”
and the “mountain belle” of Appalachia. . . .
Evelyn Nakano Glenn's research on service
work offers an excellent example of the insti-
tutionalization of specific racial-ethnic norms
of womanhood. She has reminded us that
woman’s central role has been defined as




